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Resumen

El presente informe es el resultado de los conocimientos pedagógicos adquiridos y
perfeccionados en el transcurso de la pasantía internacional realizada durante un semestre
académico en el Student Success Center de Saint Mary’s University of Minnesota, Estados
Unidos. En este proceso de desarrollo profesional se entiende el saber educativo,
pedagógico y didáctico a través de la narración reflexiva de la relación entre teoría y la
praxis pedagógica y administrativa en el contexto de educación superior estadounidense.

Palabras claves: Conocimiento, praxis, educación, pedagógica, administración

Abstract

The aim of this report is to narrate the assessment process of my professional learning
throughout the international internship done during one academic semester in the Student
Success Center of Saint Mary’s University of Minnesota, USA. In this process of
professional growth, the educational, pedagogical, and didactic knowledge is understood in
this reflexive narration that relates theory and pedagogical practice, and administrational
components within an American higher educational setting.

Keywords: Knowledge, practice, education, pedagogy, administration
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1

INTRODUCTION

The purpose of this report is to reflect about the pedagogical, educative, and didactic
knowledge through a practical experience in a higher educational setting. This reflexive
report will narrate the four different stages covered within the working period in the
Student Success Center of Saint Mary’s University of Minnesota. For a better
understanding of the pedagogical knowledge acquired, the content of this paper includes
the job responsibilities, learnings, expectations that were related to the learning agreement.
Likewise, it shares professional and personal thoughts, and results from the academic
activities planned and executed on campus. Connecting the theoretical knowledge and the
practice, each stage will show the skills developed and the application of learning
techniques not only to boost students’ mindsets, but also my own.
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2

OBJECTIVES

The following are the report objectives to better understand the professional learning
process during the internship coursework in the Student Success Center of Saint Mary’s
University of Minnesota.
General Objective
1. To reflect on the pedagogical, educative, and didactic lessons learned from different
teaching experiences in a foreign higher educational setting.
Specific Objectives
1. To understand the organization of the Student Success Center and its relation with the
value of the Lasallian mission.
2. To analyze the teaching skills developed and lessons learned through the activities done
within the Student Success Center of Saint Mary’s University of Minnesota.
3. To acknowledge the impact of the job responsibilities for the professional growth.
4. To assess the lessons learned and skills developed to establish professional and personal
expectations.
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3

FIRST PERIOD: THE STAGE OF ADAPTATION AND PROFESSIONAL
TRAINING
During this first working term between January 12th and 30th at the Student Success

Center, I learned that the purpose of this center is to help students to overcome their
difficulties in their academic process. This center assists students with innovative tools and
diverse learning spaces where they can feel more confident to test their knowledge. In this
first part, I will describe the organization of the Student Success Center, my responsibilities
and lessons learned, and the appreciation of the Lasallian mission.

3.1 Discovering the Student Success Center
The first week I met with every director in the Center and learned about their
specific roles, which were all directed towards the same goal: provide students with
professional, academic and personal support to succeed in life. In this sense, I could
distinguish the organization of the Center and its six main services.
In the first place, the advising services aim at guiding students in the process of
course scheduling, choosing a major, meeting the course requirements, and explaining other
academic procedures to develop academic success strategies. These strategies help students
to better manage their time and balance their academic, social, and extracurricular life on
campus. Consequently, support in learning needs is also provided through learning
services in order to make sure that students gain the confidence they need to do their best in
all their courses. Hence, the learning services staff connects students with course tutors,
offers academic counseling, and arranges workshops. Additionally, it offers weekly group
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study sessions for extra help, where students in upper-level classes can assist others in
better understanding their coursework.
On the other hand, there are the writing services that help those students who
wrestle with writing assignments, struggle with citing sources, proper grammar and
punctuation, or simply do not know how to organize their thoughts on paper. To improve
these skills, the writing services staff works in a give-and-take setting where students are
given helpful feedback on their assignments while working together with a student advisor
or a professor. Nevertheless, this Center also recognizes students who have documented
disabilities to advocate for them and provide them with better academic accommodations in
order to succeed in their tests and coursework. As part of the appropriate academic
accommodations the disabilities services staff has the access to assistive technology,
alternative format textbooks, and course peer note takers in case the students need them.
Along with these services there is also the career services staff that assists students
with their future career and professional decisions. A career adviser is in charge of guiding
students to polish their résumés and cover letters, refine their job interviewing skills,
connect them with employers, obtain internships, and tap into the university’s valuable
network of professional alumni. As professional support is provided by the Center,
leadership opportunities are also offered to current undergraduate students. Many of them
work in partnership with different staff as an opportunity to develop interpersonal and
leadership skills. Students can occupy different positions within these six services. They
can become Writing Studio tutors, course tutors, peer note takers, mentor leaders, and Front
Office staff members. Through these several positions, leader students make a great impact
on the students they serve since they guide them in the writing process as long as they share
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their knowledge about study skills and core concepts. They provide peers with necessary
course information, and teach others about majors, field experiences, internships, and
careers. As a result, they create and implement programs that build student potential, and
they are able to direct student questions and create student-led retention programs.

3.2 Job responsibilities and Lessons Learned
According to my assigned responsibilities, I was designated specifically to work
with the learning services staff and the areas of research, data, and learning assistance. I
started to pursue the online training program called Mindset Works by Doctor Carol
Dweck, a Psychology Professor at Stanford University. This program was focused on how
to grow a mindset, and required me to read research related to academic tenacity called
“Academic Tenacity: Mindsets and Skills that Promote Long-Term Learning” and how to
boost students’ motivation. Regarding the Academic Tenacity report done in 2014 by Carol
S. Dweck, Gregory M. Walton and Geoffrey L. Cohen for the Bill & Melinda Gates
Foundation, fostering academic tenacity improves long-term learning and achievement, and
develops social belonging, self-regulation, and self-control.
Having known this and the importance of the psychology of a student in the
learning-teaching process, I became more familiar with the motivational (non-cognitive)
factors, and learned that they can matter even more than the cognitive ones. Since my other
responsibility was to assist two different American professors with their intermediate
Spanish classes, I could perfectly relate what I was learning from the Mindset training
course with what I was doing as a Spanish teaching assistant.
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In the second week, I started to meet with these intermediate-level Spanish classes
twice a week and I was asked to teach and assess students’ cultural and language
comprehension’s. Eventually, the content of these classes was not only a language class,
but also a literature one. I had American students who were learning Spanish for pleasure
and felt very motivated to speak, although some students tended to be a little shyer.
However, there were also American students whose background were Hispanic and already
knew how to speak Spanish, but did not know how to write and read Spanish properly.
Both groups had students who would either get frustrated and give up, or get frustrated and
do better. For me, this factor was very thought-provoking because all students in the class
had equal academic skills, but all responded in remarkably different ways to frustration.
Therefore, both groups of students had to try harder. The Hispanic students needed to try
harder in reading and writing, while the other students needed to try harder in speaking
Spanish.
Next week, I shared with them some distinguishing cultural facts from LatinAmerican countries, and worked on phonetics and grammar with them. Most of them were
interested in interacting with me (as a native speaker), so they requested tutoring sessions.
In these academic spaces, while I interacted with them, I could understand that the
responses I had seen before were related to the non-cognitive factors, and that these factors
were critical for the academic success. From that very moment, I knew that I was dealing
with some at-risk students whose goals, beliefs, feelings, and self-regulatory skills were
fragile, and I needed to help them boost their own mindsets about intelligence. According
to Dweck (2014), “Students may view intelligence as a fixed quantity that they either
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possess or do not possess (a fixed mindset) or as a malleable quantity that can be increased
with effort and learning (a growth mindset) (p.5).”

3.3 Lasallian Mission Appreciation
As part of my job and while getting to know the organization of this catholic
Lasallian higher educational setting, I confirmed that Saint Mary’s University of Minnesota
is contributing to the social transformation in the United States. Through different
scholarship supporting programs like the First Generation program, every academic year
more low-income Hispanic students receive scholarships to access the higher education and
become the first professionals of their families. This year, Saint Mary’s graduated the first
promotion of this successful inclusive initiative. I could meet and stablish close
relationships with some of them. They shared with me their difficult personal stories from
which I understood how tough lives for many immigrant families were when they first
crossed the border. These First-Generation students were as brilliant as any other American
students, and ended up standing out this year with a diploma from this humanistic
university.
On the other hand, the Student Success Center, as the nest of leaders and successful
professionals on campus, promotes programs such as the Soul Trip along with Campus
Ministry, where I had the opportunity to participate. During one week, other students and I
served people in need. I learned more about the American culture, teamwork, project
organization and implementation, and related how the Lasallian foundations are put into
practice in the United States. Likewise, I also recognized the importance of understanding
each student’s need or interest since everyone is one unique world, and when you teach,
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you touch. That is what matters. Throughout the professional workshops and other sort of
daily activities for students, I saw the remarkable interest with which Saint Mary’s has to
educate them as professional people, and knowledgeable citizens with the abilities to stand
out and transform.
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4

SECOND PERIOD:
TEACHING

THE

STAGE

OF

KNOWLEDGE

GROWTH

IN

During this second working period between February 2nd and 27th at the Student
Success Center, I had a remarkable experience getting to know deeply how mindsets can
positively change and influence students’ motivation to succeed in academic and personal
life. For that, recognizing the characteristics of mindsets are essential to know how to
motivate them, what messages can encourage them and what effective learning strategies
can boost the brain growth. In this section, I will talk about my major responsibilities and
their impact on developing teaching and didactic methodologies.

4.1 Job Responsibilities and Their Impact on Developing Teaching Methodologies
Observing classes like a calculus flipped classroom, assisting with some Spanish
classes, and tutoring students in Spanish were some of the main responsibilities I had up to
date. These activities motivated me to create an extra weekly Spanish practice space called
¡Habla español con Maria Clara!, Also it gave me an idea to develop in the future a way to
teach a foreign language by using a flipped classroom model as a useful language
learning/teaching methodology. In this regard, using a flipped classroom methodology
would enable students to come to class better prepared, whereas in-class time would be
devoted to knowledge application. As in a language class, it is important that students
interact with others; the flipped classroom would make them develop their oral skills under
the teacher supervision. Teachers’ role in this pedagogical model is to provide students with
more individualized support as they work through projects that foster their active learning.
The other advantage of this teaching methodology is the use of technology since language
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teachers would have to have their lesson plan prepared in a short video that students’ would
watch at home as their homework.
I also had the opportunity to take some assessment tests to identify my type of
personality. This allowed me to know myself better. As an ESFJ (Extrovert, Sensing,
Feeling and Judging) person, I have identified precisely some work-related strengths. I am
organized, goal oriented, adaptable, hardworking, and loyal. However, some opportunities
to improve on are, for example: stress by tension-filled work situations and quick decision
making without considering other alternatives.
Nevertheless, I also worked on mindsets and motivations trying to find out more
effective learning strategies that could be applied in my upcoming first workshop. I can say
that this was one of the challenges I enjoyed the most. It has given me a strong knowledge
about how mindsets drive achievement and how neurolinguistic science is involved and
becomes a good source for teachers to determine effective teaching strategies for learning
and vice versa. All this was be done through the online Mindset Works course that helps
educators to better develop their teaching skills with children, but I adapted my learning to
college students.
The following is the workshop planning that I executed in this term. The learning
services advisor, who also fostered me my teaching innovative skills, supervised this
planning. As part of the Center’s needs, the objective of this workshop was to foster
students’ motivations and tenacity to become more resilient and lead them to an academic
success.

Day 1: Motivation

Resources/ Homework Discussion Questions
Materials

Outcomes

Agenda

18
INFORME DE PASANTÍA INTERNACIONAL
SAINT MARY’S UNIVERSITY OF MINNESOTA – I- 2015
1. Fill out the questionnaire (3-5 mins)
2. Watch the Movie about the Power of Motivation (6 mins)
3. What is motivation and how does it work for? Introduction (10 mins)
4. Organize the Rubik square in pairs (5 mins)
5. Answer the questions individually on the piece of paper (10 mins)
6. Share them (5-7 mins)
7. Define frustration for you? What are the best ways to deal with it? (10 mins)
8. Give (introduce) them the article to read at home and discuss in next session (5 mins)

● Students will identify their academic goals, motivations and needs
● Students will establish a way to motivate themselves and accomplish their goals

❏ Students will be asked to close their eyes and reflect on the next question: Have you
ever felt your life become a Rubik cube where finding out ways for a solution was
“impossible”? (10 mins)
❏ Then, describe that time of your life when you experienced a failure and how you
overcame it. (10 mins)
❏ How do people (your teachers/parents and friends) influence your attitudes toward
your goals? Do you need/like positive comments from others to succeed?
❏ Share your answers (10 mins)
Read the 2-page article: “You Can Grow Your Brain” New Research Shows the Brain
Can Be Developed Like a Muscle B7
Questionnaire
Movie: https://www.youtube.com/watch?v=hANv08k9rWI
Rubik Cube
Article: “You Can Grow Your Brain” (Blackwell, L. 2012)
Tabla 4.1: Day 1: Motivation

Day 2: Learning

Resources/ Homework
Materials

Discussion Questions

Outcomes

Agenda
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Understanding the big picture of learning and the brain
1. Discuss the Article (10 mins)
2. Watch the video about brain and learning (8 mins)
3. Explain Bloom’s Taxonomy: Levels of Learnings (10 mins)
4. Play the game “Petal around the Rose” to see problem solving and level of frustration
(5 mins)
5. Answer the question aloud (5 mins)
6. Memorizing Vs. Learning: differences and advantages (5 mins)
7. How to face difficulties in learning process: Tips (5 mins)
8. Reflections: Goal setting and tendencies (10 mins))
● Students will be able to understand what the learning process implies and find out their
type of learning (mindset)
● Students will know how to overcome difficulties and succeed
● Students will acknowledge that learning and success come by practice and persistence
Questions after playing “Petals around the rose”:
❏ Did you feel frustrated at some point while playing this game? Why? If not, what
made you feel more comfortable/confident?
Reflections:
❏ Academically, what do you think you can’t do well and what do you consider your
strengths?
❏ When you do well in exams, what is your very first reaction: Relaxed, Confident or
Encouraged? Why?
❏ Do you ever lower your expectations for yourself OR give up on something that you
wanted to learn because you believed you could not be really good at it?

/Does not Apply/
Video: https://www.youtube.com/watch?v=cgLYkV689s4
Game: Petal around the Rose
Brochures with the information
Tabla 4.2: Day 2: Learning

Agenda

Day 3: Academic Success
1. Fill out the questionnaire (3-5 mins)
2. Students will be divided in groups and given a bar of soap to build something they
want
➢ Students may say “I can’t” but will heard positive and praise messages from the
presenter (10 mins)
3. Brief explanation relating the bar of soap with our brain and possibility to shape it (5
mins)
4. How to succeed academically: The Success Spiral Training video for the presenter (10
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Resources/ Homework Discussion Questions
Materials

Outcomes

mins)
5. Questions (5-8 mins)
6. Students will create their own successful or encouraging quotes and share them (7
mins)
7. Write the letter to a freshman student

● Students will be able to assess their type of learning (growth or fixed mindset) to
become more resilient
● Students will feel encouraged to improve their own learning skills and their selfefficacy
● Students will be able to correct habits to succeed academically
❏ Did you have negative self-talk? What do they say? Are they common when you have
difficult tasks?
❏ Write a short letter to a freshman student recommending him/her how to overcome
failure and succeed academically.

/Does not Apply/

Bars of soap and bistouries
Papers and pencils

Tabla 4.3: Day3: Academic Success

Concerning the technology use, it was a great source to grow my pedagogical
knowledge. Throughout this online training course called Mindset Works, I was able to
learn how to encourage students by building positive motivation in this motivational
workshop. I also developed and applied intelligence, and boosted students’ self-efficacy
(skills to succeed). Hence, I could do some introspection work to analyze my own way to
learn in the past and at the present. Eventually, I identified the lack of concentration as one
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weak point to improve, but my academic tenacity was sufficient to accomplish my
academic goals.

4.2 Pedagogical Learnings from the Workshop Execution
According to the students’ responses and attitudes during and after the workshop, I
can confirm as a student and a future teacher that our minds can definitely change and it is
never too late to start improving our learning strategies and becoming better lifelong
learners, and eventually outstanding teachers and professionals. Students stated that
challenging ourselves to do something new and harder will make our brains stronger
muscles, and therefore more intelligent, confident, and successful. That is also how the
Student Success Center’s mission is reflected. It wants to facilitate students’ processes of
active learning not only for a successful academic life, but also personal. For that, I strongly
believe that it is vital to remember that all new knowledge comes by associating it with the
previous knowledge one and putting it into practice. “The harder the task is the more we
learn, therefore, our intelligence and performance will improve” (Tough, P. 2014).
Thinking on that, this second period better prepared me to plan my workshop aimed
at motivation and mindset growth to college students as well as allowed me to challenge
myself in several ways. I developed my creativity, initiative, project management
knowledge, English language skills, teaching motivational strategies, and didactic material
design. Personally, this entire topic made me reflect on the Colombian and American
cultural differences at the moment of teaching. I feel the need to start proposing in
Colombia new teaching strategies like the flipped classroom model –especially in Spanish
since Colombia is becoming an appealing destination to learn this language. Having in
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mind that currently the students’ needs have been transformed and we, as teachers, have the
responsibility to put ourselves into their shoes, and think of their needs and expectations to
encourage them to accomplish their dreams.
Finally, the guidance that I received from my supervisors and professors I worked
with was very helpful in the workshop planning and execution. Their understanding and
support allowed me to feel more confident with my job responsibilities while I was also
developing tenacity. In addition, as part of the Student Success Center staff I was assigned
to complete the Sexual Misconduct Training Module and started to learn about workplace
literacy. This task allowed me to have a better understanding of behaviors, attitudes, and
rights in a workplace in the United States.
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5

THIRD PERIOD: THE STAGE OF NETWORKING AND PROFESSIONAL
ACKNOWLEDGMENT
During this third working period between March 2nd and 31st I had a rewarding

experience getting to know how important it is to be sensitive to students’ needs and
comprehend the Center’s goals. Likewise, I learned how active learning techniques could
not only be applied when studying, but also when working in order to be more efficient and
professional. Recognizing these essential factors, in this third section I will explain what
my major responsibilities were, more skills I was able to develop and how they have
impacted me. Also, the jobs I learned about, and how the internship helped me define my
career goals, my progress toward meeting my goals, and the biggest challenges to date.

5.1 Job Responsibilities and Impact of Skills Developed
Becoming familiar with the American Educational Policies, the undergraduate
programs, the disability services in American schools, specifically, in Saint Mary’s
University were some of my main responsibilities while working at the Front Desk as a
student adviser. In this position I used to work hand-to-hand with the six different services
in the Center and I could orient student questions and help in student-led retention
programs. It was there where I learned more about the workplace literacy in the U.S. and
how meaningful it is for an organization, like the Center, to have professional, competent,
productive, experienced, but more important, ethical workers. Hence, having people who
have an ability to recognize social diversity, loyalty, and equality as opportunities to
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develop other personal and professional skills that are a valuable component of any
workplace (Smith, C., Mikulecky, L., Kibby, M., 2000).
Related to this subject, there is the multiculturalism and since this is a phenomenon
that is happening quickly and widely, ethical workers must also be conscious about other
factors like harassment and inappropriate internet use. For that, when working first-hand
with students, I noticed also the importance of being a good listener and a sensitive person
to clearly answer their questions and respectfully guide them by applying the holistic
education and the intercultural knowledge focused workplace literacy.
When reading the Retention Plan of the Center I got to know the execution
procedures, the needs and objectives, and its operation from where I understood what the
ACT (American College Testing) is, how lower students’ scores and academic results are,
and why they are disturbing the American educational system. Likewise, I studied the
American policies such as the Rehabilitation Act of 1973, the Americans with Disabilities
Act (ADA), and the Individuals with Disability Education Act (IDEA).
In this regard, the third period signified a lot for my professional and personal
growth. My assigned responsibilities carried practical activities that allowed me to develop
pedagogical, administrative, and organizational skills. For example, I learned that when
planning and executing extracurricular activities, such as the 3D Event, it is very important
to define 5 aspects: the goals; know who will attend; choose a right location; create a clear
agenda with the main points, visual aids, activities and discussions; and finally develop a
follow-up plan. The 3D Event is an event aimed at helping students find their major; it was
a great challenge that enabled me to learn more about the Center’s goals would also allow
learners to get involved with the community. A diverse sort of interactive-learning
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activities like icebreakers and think-pair-share, but also can do brainstorming, and problem
solving while building relationships.
Regarding this subject, I read the Student Success Center Statement of Needs which
had a great impact in my lessons learned. This statement said that the lack of community
and sense of belonging is one of the main areas that needed to be improved more for
students. On the other hand, the CIRP (Cooperative Institutional Research Program) data
has also revealed that the academic failure signs in college are mainly caused by students’
low ACT scores, low academic confidence, low emotional and physical health, few
experiences with diversity, weak problem solving skills, low competitive drive to achieve,
low leadership abilities which reflects that they are less politically-minded than other
students. These statistics have impacted me and, therefore, made me clarify some of the
areas I have to be aware of in my future teaching experiences.
I also learned that innovation is not adapting things that worked in a different
context. Making the decision of applying the flipped classroom in my “¡Habla Español con
Maria Clara!” learning space was a great tool, but needs to be improved with time and more
experience. However, the implementation of this tool increased the attendance to my class
and students were more enthusiastic. I could determine that sometimes learning does not
only consist on repeating, but on focus attention and relation of old and new knowledge.
When teaching Spanish, I also saw that some students were developing the ability to correct
themselves when making mistakes even though others just seem to freak out when
speaking.
In knowing this, it would be important to consider developing workshops addressed
to foreign language learners so that they can know what strategies and sources they can put
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into practice to achieve the goal of getting to know Spanish by the end of their studies. In
this case, I would propose a workshop aimed at effective Spanish learning strategies that
helps students develop more their socio-cultural competencies. In this way, they would be
more encouraged to take advantage of their electronic devices to learn Spanish, and use
other active learning strategies. Their self-esteem, learning and challenge-seeking abilities,
and sense of appreciation of diversity would be also enhanced by some other strategies like
the spaced practice over time and the active recall.

5.2 Internship Contribution to the Professional and Personal Development
Along with the 3D Event – Discover, Discern and Declare and the Study Strategies
for Management Students workshop, I had the chance to also assist and observe some
kindergarten classes in a French Immersion Elementary School. These complementary
activities helped me to clear up some of my career goals and picture myself in the higher
education setting as well as encourage pursuing my master’s degree in Educational
Leadership in order to be a college teacher or educational administrator in the near future.
But that has not been all; as part of working for the career and internships services, I
was also able to learn more about jobs throughout the Career Services and Internships
events: Educational Fair Information Meeting and the Résumé Preparation workshop I
planned with the assistance of the career services advisor. As a result, I successfully
updated my résumé in English and attended the Teaching Job Fair where I had the
opportunity to apply to a number of immersion Spanish schools around the country.
Nonetheless, within my professional expectations, I would rather stay immersed in the

27
INFORME DE PASANTÍA INTERNACIONAL
SAINT MARY’S UNIVERSITY OF MINNESOTA – I- 2015
Higher Educational settings since it is where I have more experience and interest in
developing my teaching, leadership, and communicative abilities.
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6

FOURTH PERIOD: THE STAGE OF KNOWLEDGE APPLICATION AND
INTERNSHIP CLOSURE
During this fourth working period between April 1st and May 5th, I learned that

practicing active learning strategies makes learners feel more conscious about how they are
doing things and, moreover, how technology can be better integrated in teaching and
learning languages according to today’s students’ interests and needs. In order to
understand these last lessons learned, the objectives of this section are, first of all, to
discuss my last responsibilities, and to describe how I was able to apply my knowledge.
Afterwards, I will explain what I have learned and my rewards. Finally, I will provide an
overall balance of this significant professional experience and mention the areas I would
like to improve.

6.1 Last Job Responsibilities and Knowledge Application
Regarding my job responsibilities, I executed different activities that signified an
opportunity to nurture more my pedagogical administrative knowledge within a higher
education setting. For instance, attending to the CS Subgroup meetings and working in the
front desk allowed me to understand what the most common students’ cases are in the
Center. Consequently, I understood what academic and administrative procedures have to
be followed depending on each student situation. This task allowed me to put into practice
what I had learned throughout the previous periods. It also made me acknowledge the
importance of the workplace literacy and of listening students’ questions to guide them.
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Some of the most frequent cases I distinguished were related with transferring students,
students preparing for their summer internships, or students deciding to major.
In order to fulfill these position requirements, it demanded me to know particular
aspects of the university procedures; I went in depth on other Center’s services that helped
ignite the learners’ strengths in the University. For example, I participate in the preadvising sessions and the testing services. These both services were done by the advising
and the disabilities services staff. Before these academic sessions, I attended to the multiple
staff meetings that provided me with more confidence and pedagogical strategies when
advising students about their majors. Then, I learned how the undergraduate programs and
graduation requirements work. All students at the end of sophomore year (2nd year of
studies) have to decide on a major. As this decision represents a hard choice for them, the
Student Success Center staff designed these advising sessions in which I participated.
These services focused on explaining them as well the Gen-Eds (General
Education), Content areas and requirements they had to accomplish before junior year (3rd
year of studies.) The competences and miscellaneous requirements included writing, math,
oral communication, and Lasallian core traditions, and honors courses. In addition, they had
some other elective credits available depending on their majors’ requirements. In these
terms, I advised them about the course requirements and applications to facilitate them
better tools in their academic preparation, but also to support them based on their current
needs and expectations.
In addition to these assignments, I could continue observing classes of different
disciplines in the university. These activities were a great learning complement with the
previous ones since they granted me to become more conscious about my role as a future
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coach of learning (teacher) and as a long-life learner. According to this, I could not only
observe, but also analyze various teaching techniques and, therefore, develop research
strategies in topics of my teaching interests that I was permitted to apply in the advising
sessions and in the Front Desk at the moment to orient students.

6.2 Lessons Learned and Rewards
Another teaching reward I had was applying with my coworkers the previous
technics I discovered for teaching languages. Applying the flipped classroom pedagogical
model in my final presentation was very innovating for them and their attitude towards it
was very positive. I got optimistic comments like “Now, I want to learn Spanish with you!”
or “I think Spanish is easy!” These comments reveled that implementing this innovative
model can definitely improve learners’ potential and attitude toward the topic, in this case
Spanish. I noticed then that their misconceptions about Spanish learning were reduced
significantly. That is why I highly recommend this this model because it allows presenting
the information well. It is described as “one-size-fits-all”, it means that those who can learn
will learn (Hamdan et al., 2013) and it reverses the elements of a course: traditional lecture
and homework. As a result, the Flipped Learning Network (2012) has demonstrated
through their experiences that this teaching technic enhances active learning and student
engagement in individual inquiry and collaborative effort. In other words, it allows students
to inquire more about lecture content and to apply their knowledge while interacting with
one another in hands-on practical activities or projects (Perin, D., 2011).
As I want to teach to college students, I have no doubt that the flipped classroom
can work very well with them because the fact of using short tutorial video lectures as
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homework will enable them to work at their own pace and see learning as an active process.
In the short videos they can skip through parts they already know, rewind to review
sections, and have more positive interactions. In-class time can be devoted to projects,
practical exercises such as role-playing and discussions, or debates. Besides, the Flipped
Classroom Network research (2012) showed that over 70% of the students agreed that they
were more engaged in critical thinking, problem solving, and decision making. In addition,
teachers were considered to be more involved with their students’ interests, weaknesses,
and strengths because they monitored students’ progress and clarified their questions in
class.
In knowing this, my final presentation granted me to know more about the flipped
approach and relate it with the communicative foreign language approach and current
students’ interests which are more visual and affected by the multitasking. Furthermore, the
preparation of a lesson plan for my presentation also introduced me to start using certain
technological resources in order to implement them in the future, e.g.: PowToon and
Edpuzzle. With these innovative and creative teaching actions, coworkers’ negative
language perceptions were transformed positively and motivated in a way to learn it.

6.3 Overall balance and Improving Areas
To conclude, all of my responsibilities executed during this spring semester were
very significant since they demanded a lot of work in preparation and execution.
Nonetheless, they also better prepared me for job seeking when I attended the Minnesota
Education Job Fair where I demonstrated job search strategies, networking and negotiating
skills I gained throughout the coursework of my internship. Specifically, planning the
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workshops and my final presentation made me become also more confident in areas I did
not know I needed to improve. One of them was the right use of technology in education
and the consideration of the students ‘different mindsets (growth or fixed mindsets) when
teaching-learning. In the same way, I could test and put into practice the academic and
professional knowledge I was gaining not only in the workshops and my final presentation,
but also when I got connected with school representatives. As a result, I got some job offers
after doing job interviews with them. However, doing a final presentation for the Student
Success Center staff and the Brothers was another challenging experience. I had to design a
lesson plan where the public would be the learners and I would teach them the colors, but
simultaneously they would learn some vocabulary and basic Spanish grammar and
pronunciation. All this, demanded me to improve technological knowledge and creative
thinking and helped me develop future teaching materials for Spanish lessons like the short
video inspired on the flipped classroom model.
During this entire conscious process, I was also able to identify the areas for
professional and personal growth. I discovered that not all of my main interests were part of
my strengths and need some improvement. For example, the creative and innovative
thinking when I make my teaching materials and plan projects. I would like to emphasize
more on educational project management. Likewise, developing more my English language
skills is still demanding me to work on to enrich my vocabulary and to be able to express
myself better in academic and professional contexts since the master I want to pursue is
taught in English. I am also conscious that I still need to work on strengthening research
and grading skills in education and boosting my pedagogical abilities as a critical thinker.
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6.4 Greatest Personal Accomplishments and Teaching Expectations
In summary, the variety of activities and the assistance I received from the working
staff during my internship made this learning experience very worthwhile. I was able to
develop different areas such as my interpersonal and teamwork skills, verbal and written
communication abilities, and my sense of self-conscious, self-worth, self-learning. I also
could detect my next career step that would be within a higher education setting
organization or institution.
As part of my expectations, I want to continue teaching and be able to touch
students whose fixed mindsets are stopping them from life-long learning. I strongly believe
now that by helping them to find or take advantage of their talents; I would be able to do
the same with myself. Personally and professionally, there are a lot of challenges fixed on
me as a professional and as an “endless learner”. Some of them are related to my English
and French oral and writing skills in order to be able to promote and teach these two
foreign languages. Improve my leadership and social skills; be capable of evaluating my
own performance daily, and be conscious of the current social and students’ needs and
interests.
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